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A MESSAGE FROM THE PRESIDENT 

 
James Chapman 

 

Greetings to all members and fellows of the 

IARLD! 

 

The 33
rd

 Annual Conference of the Academy 

was held in Wellington, New Zealand, from 

January 15-17.  New Zealand‟s capital city 

turned on wonderful summer weather. 

Participants in the conference were able to enjoy 

the delights of a very walkable city.  A number 

also took part in a tour to one of the nearby 

winery regions in southern Wairarapa. 

 

We were very fortunate to have some 

outstanding speakers, seminars, and posters. 

Dr Judy Weiner, President-Elect of the IARLD, 

presented the opening keynote address.  Dr Bill 

Tunmer, Distinguished Professor of Educational 

Psychology at Massey University, presented the 

Cruickshank Memorial Address, and Professor 

Ian Hay, Dean of Education at the University of 

Tasmania in Australia, presented the second 

keynote address. 

 

We were also very fortunate to have one of the 

Academy‟s longest serving Fellows, Dr Ingvar 

Lundberg, participate in the conference.  Ingvar 

and his wife travelled from Sweden to attend the 

conference, and also to take part in the 

preceding conference on Dyslexia that was held 

on January 12-13 in Wellington. 

 

Conference participants travelled from over 12 

countries, with the furthest travellers coming 

from Norway and Sweden.  It was heartening to 

see the level of interest and commitment to the 

Academy even at a time of financial difficulty. 

While numbers attending the conference were 

significantly below those estimated based on 

initial indications of interest, I am grateful to 

those who made various financial sacrifices to 

ensure that the conference, albeit small, was a 

success.  Thank you to all who attended. 

 

I am also very grateful to the conference 

organiser, Eddy van Til of e-Events Ltd in 

Christchurch, and to my Executive Assistant, 

Ngaire Ashton, for the excellent work in 

organising the conference. Their work was 

superb, especially that of Ngaire Ashton, who 

volunteered a significant amount of time to 

contribute to the success of the conference.  I 

am also grateful to Massey University for its 

contribution by way of providing the venue and 

indirect support of various costs associated with 

running the conference. 

 

The serious world economic situation will 

undoubtedly have a significant impact on the 

ability of Academy members to participate in 

the annual conferences, as it did in Wellington 

this year.  Thought will need to be given to how 

Academy members may continue to share 

research within this unique organisation, 

without compromising some of the fundamental 

reasons for the IARLD‟s existence. 

 

Meanwhile, I hope that Academy members can 

continue with research on learning disabilities, 

and I look forward to reading research 
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contributions in Thalamus and other 

publications. 

 

Best wishes for 2009. 

 

James Chapman 

President 

 

PICTURES from the 

2009 IARLD CONFERENCE  
in Wellington, New Zealand 

 

 
Members of the Academy enjoy a wonderful 

tour to Martinborough area, while exploring the 

local wine industry 

 

 
Judith Wiener presenting the opening keynote 

address on Social relationships of children and 

adolescents with learning disabilities 

 
Bill Tunmer delivering the Cruickshank lecture 

 

 

 

 

 

 
Vigorous discussions during poster sessions 

 

 

 

 

 
Poster session provided great opportunities for 

networking and socializing 
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Professor Ian Hay during his key note 

presentation on research and literacy from an 

Australian perspective 

 

 

 

 
President James Chapman congratulates 

president-elect Judy Wiener on assuming her 

new duties as President of IARLD for the next 

term, starting January 2010. 

 

 

COMMITTEE REPORTS 
 

Fellows Report: Marshall Raskind 

 

The Fellows‟ Committee is comprised of 

Marshall Raskind (Chair, Schwab Foundation), 

Lee Swanson (University of California), and 

C. K. Leong (University of Saskatchewan).  

From May 2008 to March 2009, we have 

welcomed one new distinguished scholar as 

IARLD Fellow:  Prof. Maria Chiara Passolunghi 

from the Faculty of Psychology, University of 

Trieste, Italy. 
 

Membership Report: Christa van 

Kraayenoord 

 

The Members‟ Committee comprises Christa 

van Kraayenoord, Cesare Cornoldi, Mavis 

Donahue, and Gad Elbeheri.  In the past six 

months, three new Members have been accepted 

into IARLD.  Their names are: 

Alison May (nominator: Prof. Addison Stone), 

Ahmad Baker (self-nomination), and 

Louise Mercer (Dr. Ruth Fielding-Barnsley). 

 

Succession Planning! 

If you have never nominated someone to 

become a Member, this is the moment to do so. 

Think about colleagues and scholars who are in 

the field and whose work you read.  Are they 

Members of IARLD??  Should they be??  Speak 

to them. Then send me a letter of nomination 

stating why you think they should be a Member 

of IARLD and provide me with their email 

address and I will do the rest.  How easy is 

that??? 

 

Student Membership Report: Henry Reiff 

 

The IARLD welcomes Julia Gallegos for 

student membership in the IARLD.  Nominated 

by Sylvia Linan-Thompson, Julia is a Fulbright 

Scholar who received her Ph.D. in Special 

Education from the University of Texas last 

December.  She has a strong record of research 

and writing, with seven published articles and 

numerous presentations.  Julia is already an 

accomplished professional in the learning 

disabilities field and makes a wonderful addition 

to the IARLD.  It is noteworthy that she is 

working in Mexico as it benefits the IARLD to 

have scholars representing the Americas south 

of the U.S.   

 

It bears repeating that student membership helps 

to create a vital foundation for the IARLD and 

is a critical component for sustaining the 

Academy in the future.  Almost all of our 

student members have come through 

recommendations of members and fellows.  

Please keep your eyes open for promising 

graduate students and encourage them to join 
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the IARLD as student members. 

 

The advantages of joining IARLD for 

students:  

V You are joining a prestigious group of 

international scholars in the field. 

V You will receive several publications and an 

insider's view of the research in the field. 

V You will find the IARLD conferences highly 

stimulating and rewarding. 

V You will undoubtedly develop some 

wonderful professional and personal 

relationships. 

V You will put yourself in an advantageous 

position to join later as a full member and 

possibly as a fellow. 

V It looks great on your resume! 

 

Treasurerôs Report: Lynda J. Katz 

 

Membership billing for 2008/2009 took place in 

September 2008.  To date, out of a membership 

of 204 individuals, 95 members have submitted 

payment totaling $9,134 and 104 members 

remain unpaid.  Another billing will go out in 

the early spring.  Prompt payment, either by 

check or credit card, is appreciated. 

 

The balance in the checking account as of 

January, 2009 is $23,602.50.  In addition to the 

monies in the checking account, there are two 

CD‟s with balances totaling $25,403.31. 

If there are any questions regarding the payment 

of dues, please do not hesitate to contact me 

[lkatz@landmark.edu]. 

 

 

 

 

NEWS FROM IARLD 

MEMBERS 
 

Cornoldi, Cesare: Dr. Cornoldi, IARLD 

Fellow, would like to update the Academy on 

research in Italy: 

News from Italy 

1) The next meeting of the Italian Society for 

Learning Disabilities will be held in La Spezia, 

Cinque Terre, in the days 23-24 October 2009. 

Invited speakers are B. Rourke, L. Pring and  J. 

Dockrell. Information can be found in the 

website www.airipa.it. 

 

2) For the first time in Italy, the document 

ñRaccomandazioni per la pratica clinica per i 

DSA” (Recommendations for the clinical 

practice with Specific Learning Disorders), has 

been disseminated publicly.  This document is 

the result of the Consensus Conference of the 

representatives of the associations of the 

professionals most involved in the clinical 

practice of SLDs, i.e. child psychiatrists, 

psychologists, speech therapists, and parents of 

children with SLDs (i.e. Italian Dyslexia 

Association). 

 

This document contains some very important 

information on how to regulate the inclusion 

and exclusion criteria to define a SLD for all 

public and private clinicians involved with 

SLDs. 

 

Among the most important news, there are some 

“updates” to the criteria defined in the DSM-IV 

and ICD-10.  For example the criteria to 

consider performance relative to standardized 

tests as clinically relevant, have been defined as 

equal to or lower than -2 standard deviations, or 

equal to or lower than the fifth percentile with 

respect to the normative data.  Among the 

exclusion criteria, it has been recommended an 

IQ equal to or lower than 85 (-1 SD) 

 

Furthermore, it has been agreed that 

comorbidity is intended as a co-occurrence of 

different SLDs, avoiding any interpretation of 

causality among them. 

 

Another important recommendation is related to 

the criteria for the selection of treatments to 

ameliorate the expression of the SLDs: 

- The treatment must be grounded on a 

clear and evidence-based model; 

- A treatment must be considered efficient 

if it improves the clinical condition more 

than the expected change without 

treatment; 

- It must be implemented as early as 
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possible with respect to the diagnostic 

clinical profile; 

- The treatment must be interrupted when 

its effects are not superior to the 

“natural” development of the disorders. 

 

 

Fawcett, Angela: Professor Angela Fawcett, 

Director of the Centre for Child Research at 

Swansea University, has a new book published 

in 2008 by MIT press, Dyslexia, Learning and 

the Brain, by Rod Nicolson and Angela Fawcett. 

This book gives the story of 20 years of research 

into dyslexia, culminating with the latest theory, 

Specific Procedural Learning disability, a neural 

systems theory which can explain a broad range 

of developmental disabilities.  She is currently 

working on a major EU-funded Tempus study 

on the incidence and support for dyslexia in 7 

countries, including Bosnia, Serbia, Croatia, 

Romania, Hungary, Slovenia, and Wales.   

 

The Dyslexia Early Screening Test (DEST, 

Fawcett & Nicolson 1996) has been translated 

into Welsh, and a screening and intervention 

study for 5-year old children in both Welsh and 

English medium schools is underway.  Dr. 

Fawcett has been invited to advise the Welsh 

Assembly government on dyslexia, and will be 

undertaking scoping and intervention research 

for them.  She will be taking partial retirement 

from Swansea University in September, 2009 to 

concentrate on her own research.  Dr. Fawcett is 

keen to extend her international lecturing, and 

will be available to speak at conferences and 

seminars on dyslexia. 

 

Goldfus, Carol:  IARLD Executive 

Committee Member, Dr. Goldfus, is pleased to 

announce the opening of The Adam Center for 

Research in Language Abilities and 

Multilingualism at the Levinsky College of 

Education, Tel Aviv Israel.  Dr. Goldfus serves 

as the head of the Center.  To find more  

information about the Center, see page 11. 

 

Klingner, Janette: IARLD Fellow and 

Professor at the University of Colorado at 

Boulder, would like to make the following 

announcements: 

Sharon Vaughn and Janette Klingner 

have been awarded an “Interventions for 

Struggling Adolescent and Adult Readers and 

Writers” grant from the Institute of Education 

Sciences to investigate the efficacy of 

Collaborative Strategic Reading. In addition, 

with co-Principal Investigator Leonard Baca, 

Janette was awarded an Equity Assistance 

Center (Region VIII). 

 

 

Leong, Che Kan:  Dr. Che Kan Leong, 

IARLD Fellow and Research Professor Emeritus 

in the Department of Educational Psychology 

and Special Education, University of 

Saskatchewan  and Hon. Professor, Department 

of Educational Psychology, the Chinese 

University of Hong Kong, has published the 

following articles: 

Leong, C.K. (2008). Psychological perspectives 

on attention deficit hyperactivity disorder in 

relation to reading disorder in Chinese 

children. Hong Kong Journal of Paediatrics 

(New Series), 13, 7-22. 

Leong, C.K., & Ho, M. K. (2008). Theory-based 

assessment of reading and its difficulties in 

the Chinese language system. Hong Kong 

Journal of Paediatrics (New Series), 13, 

184-195. 

Leong, C.K., & Yamada, J. (2009). 

Pronunciation of low-frequency irregular 

words in estimating premorbid intelligence. 

In K. Yoshizaki & H. Ohnishi (Eds.), 

Contemporary issues of  brain, 

communication and education in 

psychology: Festschrift for Professor 

Takeshi  Hatta (pp. 45-56).  Osaka, Japan: 

Union Press. 

 
Dr. Leong, was Visiting Professor of the 

Department of Psychology, The University of 

Hong Kong in September and October, 2008. 

He gave several lectures on developmental 

dyslexia in the Chinese language, and worked 

on research projects on learning to read Chinese. 

In mid-October, he visited the Academy of 

Psychology and Behavior, Tianjin Normal 

University in Tianjin, China.  The Academy is 
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one of the key research institutions in China and 

won the award of the State Education 

Outstanding Team in 2007.  He has been 

appointed an Honorary Professor by TNU.  

 

 

Meltzer, Lynn: For the 24th year, Dr. Lynn 

Meltzer, past-president of IARLD, will be co-

chairing the cutting-edge international Learning 

Differences Conference to be held on March 13-

14, 2009 at the Harvard Graduate School of 

Education.  The conference, entitled, 

"Reframing Differentiated Instruction: 

Executive Function, Motivation, & 

Engagement," is co-sponsored by the Research 

Institute for Learning and Development 

(Research ILD) and the Harvard Graduate 

School of Education.  The conference examines 

the work on differentiated instruction and 

methods for individualizing the teaching process 

to address the needs of a wide range of learners. 

Within this context, the conference focuses on 

executive function and motivation and the 

implications for assessment and teaching across 

different grade levels and content areas.  Lynn 

Meltzer will be opening the conference with a 

talk on Executive Function and Motivation. 

Other speakers include Kurt Fischer, Tom 

Hehir, Beth Doll, Karen Harris, and IARLD 

fellow, Steve Graham, whose talk focuses on 

evidence-based practices for teaching writing. 

 

 

Nelson, Nickola:  IARLD Fellow, Dr. 

Nickola Wolf Nelson, CCC-SLP Professor of 

the Department of Speech Pathology & 

Audiology and the Director of  Ph.D. program 

in Interdisciplinary Health Sciences; Editor, 

Topics in Language Disorders, has recent 

publications: 

Nelson, N. W., Roth, F. P., & Van Meter, A. M. 

(2009). Written composition instruction and 

intervention for students with language 

impairment. In G.A. Troia (Ed.), Instruction 

and assessment for struggling writers: 

Evidence-based practices. (pp. 187-212). 

New York: Guilford. 

Dr. Nelson has just finished work on an 

upcoming textbook (as depicted below) that will 

be available for shipping in mid-April. It will 

have a 2010 copyright and be published by 

Allyn & Bacon. More information on the book 

you can find on: 

http://www.pearsonhighered.com/educator/acad

emic/product/0,3110,0205501788,00.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Rourke, Byron:  IARLD Fellow, Professor 

Emeritus Byron Rourke has been named a 

member of the Order of Canada.  The Order of 

Canada, the country's highest civilian honor, 

was created 40 years ago to recognize 

outstanding achievement and excellence in all 

sectors of society.  Dr. Rourke is among 60 new 

members to be formally inducted at a ceremony 

in Ottawa later this year.  He was appointed to 

the Order of Canada for his "contributions to 

psychology, notably as a founding father of 

clinical and child neuropsychology in Canada, 

and for his pioneering research on nonverbal 

learning disabilities." 

 

Scanlon, David: IARLD Fellow, Dr. 

Scanlon, Associate Professor of Special 

Education at Lynch School of Education, 

Boston College, USA, is happy to announce a 

new methods book coming up soon: 

 

Boyle, J., & Scanlon, D. (2009). Methods and 

Strategies for Teaching Students with Mild 

Disabilities: A Case Based Approach. 

Wadsworth/Cengage Learning. 
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Swanson, H. Lee:  IARLD Fellow, Dr. Lee 

Swanson and Dr. Randi O'Connor were recently 

funded by the U.S. Department of Education, 

Institute for Education Sciences, Cognition and 

Student Learning Section to devise and test 

instructional materials and procedures that will 

increase problem solution accuracy in children 

with math disabilities (MD).  Four studies (three 

classroom-wide and one training) are designed 

to provide information on whether (a) strategy 

instructions that focus on problem-solving 

components (study 1), (b) student‟s generative 

writing and summarization of specific 

components of word problems, (c) simple 

working memory (WM) strategy training (study 

3 manipulates rehearsal) and (d) modified 

materials (accumulated information-based on 

studies 1-3) improve problem-solving accuracy 

in children with MD.  All studies are designed 

to compensate for individual differences in WM 

and cognitive demands in problem solving.  The 

title of the grant is “Strategy Training, Problem 

Solving, and Working Memory in Children with 

Math Disabilities.” 

 

West, Thomas:  IARLD member, Thomas 

West agreed to write a chapter for a UK book on 

dyslexia and creativity.  He also has agreed to 

join a proposed panel on dyslexia and talent for 

the November 2009 annual meeting of the 

International Dyslexia Association and has been 

asked recently to prepare scripts for 8 to 10 

short films on his two books.  

 

The second edition of his book, In the Mindôs 

Eye is to come out in July 2009.  Tom West is 

pleased that the new edition will have a 

Foreword from Oliver Sacks, MD (Awakenings, 

the book and film; The Man Who Mistook His 

Wife for a Hat, among other books).  

 

He is now working on a third book on highly 

talented dyslexics, visual thinkers and the rise of 

computer graphics technologies.  

 

Tom would like to hear from other IARLD 

members and fellows who are interested in 

trying to understand and support the special 

talents exhibited by many dyslexics.  Please 

contact him at: thomasgwest@aol.com or 

thomasgwest@gmail.com.  

 

Wiig, Elizabeth:  IARLD Member, Dr. 

Elisabeth H. Wiig, Professor Emerita, Boston 

University, has a new publication in press: 

 

Wiig, E.H., Annas, P, Basun, H., Andreasen, N., 

Lannfelt, L., Zetterberg, H. Blennow, K., & 

Minthon, L. (In press). The Stability of AQT 

Processing Speed, ADAS-Cog and MMSE 

during Acetylcholinesterase Inhibitor 

Treatment in Alzheimer's Disease, Acta 

Neurologica Scandinavica. 

 

In addition, in collaboration with her colleagues 

Dr. Wiig is involved in a research project 

“Monitoring the Effects of Medication in Adults 

with Attention-Deficit/Hyperactivity Disorders 

with A Quick Test of Cognitive Speed”. 

Objectives: To evaluate the effectiveness of 

using selected AQT processing-speed measures 

to monitor dosage effects in adult patients with 

ADHD. 

Methods: Twenty adult patients, ages 21 to 50, 

were evaluated biweekly with the AQT color-

form, color-number and color-letter tests during 

pharmacological treatment of ADHD. 

Measurements were established at intake 

without medication, biweekly after 

modifications of medication dose, and at 

stabilization. 

Status: Data collection completed; report in 

preparation. 

 

THOUGHTS FROM THE 

ACADEMY 
 

From Ivar A. Bjorgen, IARLD Fellow 
 

First a few words on “The Equality and Anti-

discrimination Ombud in Norway”. 

The term “Ombud” relates to a very old 

tradition in our country, a term that is now also 

used in English language.  “Ombud” is an 

institution responsible for handling complaints  

from  individuals and groups in society, and my 

“Ombud”  is appointed by the Norwegian 

government to enforce the rights of the 
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individual according to law, for the following 

groups: gender, ethnic origin, sexual orientation, 

physical handicap and age.”  At present, my job 

is to represent age in this “users group”.  

 

In addition to treatment of complaints, the 

“ombud” should contribute to awareness of 

attitudes and behaviour that may lead to 

discrimination, and age is associated with many 

myths that may lead to discrimination in 

working life.  Among them are claims that aging 

reduces working qualities as reading, but the 

rationale behind many such claims is now 

questioned. 

  

Based on results from my own research, the 

average reading ability seems to show 

surprisingly little change with age; “fixation 

duration” is, for instance, the only one of the 

traditional eye movement measurements that 

change, it becomes longer.  But there seem to be 

many interesting qualitative differences in the 

way elderly people read, both positive and 

negative. 

 

If there are colleagues who are interested in this 

field I would surely appreciate to hear from you! 
 

Editorial comment: In English, the term used is 

ombudsman, which refers to an individual charged with 

the duty of investigating and redressing the sources of 

complaints lodged by private citizens against businesses, 

institutions, and officials 

 

RTI and Research in LD 

 

Thoughts from the Academy 

Members 
 

by Delinda Van Garderen 

 

Over the past few years, much discussion and 

debate has focused on issues related to 

definition and identification of a learning 

disability.  One major impetus for this 

discussion was the reauthorization and release 

of IDEA, the Individuals with Disabilities 

Education Act, (2004) definition of a specific 

learning disability and the inclusion of a RTI 

approach to the identification of a child having a 

„learning disability.‟ Although a consensus for 

what a learning disability is and how best to 

identify a child as having a learning disability 

has yet to be reached, the IDEA definition is 

having an impact.  Many school districts are 

now opting to use the RTI model both for 

providing intervention services and as a means 

for classifying students as having a „learning 

disability.‟  With this in mind, I believe a gap in 

the literature that warrants further attention and 

discussion are issues related to conducting 

research in a „post RTI identification‟ arena.  

For example, it would be good to get various 

perspectives and ideas on the following: 

 Identifying a sample of students to 

participate in a study 

 Defining and describing participants  

 Measures – which ones? 

 

RTI ï AN OLD IDEA WHOSE TIME HAS 

COME 

by Peter B. Rosenberger, MD 

 

The concept that aptitude for learning is best 

defined through response to effective teaching 

has been around for a while, to say the very 

least.  It was a product of the Age of 

Enlightenment in 18
th

 century Europe and, as 

such, was implicit in the thesis of Jean Jacques 

Rousseau‟s essay Emile, namely that teaching, 

rather than trying to imprint society‟s ways, 

must start with an understanding of the student‟s 

particular gifts for learning.  It was the basis of 

the refusal of Jean-Marc Gaspard Itard to accept 

the opinion of the famous psychiatrist Phillippe 

Pinel that the Wild Boy of Aveyron was 

“merely” mentally deficient.  It was adopted by 

Edouard Seguin for his method of “treating 

idiocy” by retraining of the senses (part of the 

equipment which survives to this day as the 

Gesell Form Board).  The concept was 

broadened from special education to regular 

education by Seguin‟s most famous student, 

Maria Montessori. 

 

Enthusiasm for redefining aptitude through 

teaching waned during the first half of the 20
th

 

century, largely through the combined influence 
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of modern neuropathology (demonstrating that 

some aptitude deficits are “hard-wired” into 

brain malformations) and Mendelian genetics, 

which gave rise to the Eugenics movement.  A 

vigorous rebirth occurred during the fifties and 

sixties, however, through extension of the 

research of B.F. Skinner and his school, first to 

regular education under the influence of Fred 

Keller, then to special education by Murray 

Sidman, Joseph Spradlin, and their colleagues 

and students.  Some proselytes of this gospel got 

a bit carried away at times (Skinner himself in 

his suggestion that “if you really understand 

how to teach a dog tricks, don‟t worry about the 

dog‟s intelligence, it‟s irrelevant”), but the basic 

doctrine that the only adequate measure of an 

aptitude is a challenge through a learning task 

has stood the test of time. 

 

In the field of specific learning disabilities, the 

most important accomplishment of RTI has 

been to dispel the notion that a learning 

disability is defined through an “aptitude-

achievement” discrepancy.  As has been argued 

repeatedly elsewhere, such a criterion is like 

trying to discern the gender of a newborn baby 

by the color of the blanket; it will get you the 

answer most of the time, but doesn‟t get to the 

heart of the matter.  Learning disabilities are 

specific aptitude deficits, usually in children of 

otherwise normal aptitudes.  Some progress has 

been made in defining these deficits i.e., 

phonemic awareness in the case of dyslexia), 

but the sheer magnitude of the task remaining is 

what keeps most of us going. 

 

RTI and LD Research 

by Nola Firth 

 

We would all be likely to agree on the 

importance of careful structure to ensure that 

students experiencing difficulty have early, 

skilled support. The Response to Intervention 

(RTI) initiative in the USA addresses this issue. 

Kavale, Kauffman, Bachmeter and Lefever 

(2008) state that “RTI is best viewed as an 

instructional model, not an identification model” 

(p.142) and they explain how the phenomenon 

of RTI developed within the context of 

particular United States policies.  

With regard to identification of students who 

have specific learning disabilities (SLD) 

however, RTI does not appear to have, as yet, 

provided an exact SLD identification process 

that could, for example, be used for replicable 

research.  As Kavale et al.(2008) point out, 

“RTI says little about selecting interventions, 

ensuring intervention integrity, or evaluating 

whether interventions are, indeed, effective or 

generalizable” (p.143).  Each state makes 

regulations within very general guidelines to 

measure lack of RTI and the discrepancy 

definition of SLD remains legally accepted and 

has not therefore been superseded. 

  

The problems of the SLD discrepancy definition 

are well known.  They include the generality of 

the definition and the associated lack of 

differentiated instruction, lack of access to early 

diagnosis due to use of intelligence testing, and 

concern for those excluded by the discrepancy 

aspect of the model.  The discrepancy-based 

definition of SLD does however have the 

advantage that it encompasses the multifaceted 

processing difficulties that have been found to 

be present in differing combinations for those 

who have SLD and that manifest in various 

academic areas including literacy and numeracy 

(Scott, 2004).  A possible positive outcome of 

current brain imaging and genetic research (e.g., 

Ramus,2006; Shaywitz & Shaywitz, 2005)  may 

be more exact description and definition of each 

of these areas of SLD.  This may facilitate 

development and use of the targeted, effective 

interventions that have not, as yet, been 

discovered using the more general discrepancy-

based definition of SLD.  As yet, however, the 

challenge of SLD definition appears to remain 

alive and well.  
Kavale, K., Kauffman, J.M, Bachmeter, R.J. & 

Lefever, G.B. (2008) Response to intervention: separating 

the rhetoric of self-congratulation from the reality of 

specific learning disability identification. Learning 

Disability Quarterly, 31, Summer, 135-150. 

Ramus, F. (2006). Genes, brain, and cognition: a 

roadmap for the cognitive scientist. Cognition, 101, 247-

269. Retrieved April17, 2007 from 

www.elsevier.com/locate/COGNIT 

Scott, W. (2004). Learning difficulties and learning 

disabilities: identifying an issue - the issue of 

identification. In W. Scott and B. A. Knight (Eds.), 

http://www.elsevier.com/locate/COGNIT
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Learning difficulties: multiple perspectives (pp.1-15). 

Frenchs Forest, NSW: Pearson Education Australia. 

Shaywitz, S. E., & Shaywitz, B.A. (2005). Dyslexia 

(Specific Reading Disability). Biological Psychiatry, 57, 

1310-1309. 

The IDEA is a law in the USA, intended to ensure 

services to children with disabilities throughout the 

country. IDEA governs how states and public agencies 

provide early intervention, special education and related 

services to eligible infants, children and youth with 

disabilities.  As indicated in these commentaries, IDEA 

also governs how learning disabilities are to be defined 

and identified. 

 

Note: readers interested in this topic can find 

more information related to this topic at: 

http://rtinetwork.org/ 

 

 

GOALS WITHIN THE IARLD 
 

To increase the visibility, impact, and sphere of 

influence of the Academy by: 

 

1) Increasing our membership through ongoing 

membership drive initiatives. 

 

2) Encouraging IARLD Fellows and Members to 

list the IARLD as an additional affiliation on all 

publications in journals, books, and newspapers. 

 

3) Encouraging IARLD Fellows and Members to 

list the IARLD as an additional affiliation on all 

conference presentations. 
 

 

IARLD MEMBER 

INTERVIEWS 
 

IARLD Member ï Ahmad Baker 

Affiliation:  Prince Salman Center for Disability 

Research Position:  Director of Academic and 

Training Programs 
 

Self-nominated (December 2008). 

 

How did you hear about the IARLD?  What 

made you decide to join?  

My colleagues and collaborators in my new 

position prompted me to join IARLD. 

 
What are your current research interests? 

Current Research Interests:   

1. Factors that discriminate between 

students who are motivated or not 

motivated to achieve academically. 

2. Challenges of educating students who 

have a learning disability at the higher 

education level. 

3. The influence of international education 

on the mindset of local students. 

 

What are your personal hobbies or special 

interests?  

My hobbies and interests revolve around 

reading, taking daily walks, watching movies, 

and starting community projects  

 

The Academy was greatly saddened to learn 

of the passing of several members of the 

academy: Prof. Tim Miles, Dr. Ken Kavale, 

and Prof. William (Bill) Gaddes 

 

 

MANUSCRIPT SUBMISSIONS 

 

THALAMUS is the official journal of the 

IARLD.  Thalamus contains primarily articles 

contributed by the membership (and colleagues) 

and focuses especially on issues related to 

learning disabilities in a global context.  In 

1994, after the death of IARLD Founder, Bill 

Cruickshank, the IARLD initiated the 

Cruickshank Memorial Lecture at conferences 

and began publishing the keynote address in 

Thalamus.  For further information about 

submission guidelines, contact Dr. Nicole 

Ofiesh [nofiesh@ndnu.edu] or Dr. Charles 

Hughes [cah14@psu.edu]. 
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The Adam Center for Language Abilities and 

Multilingualism 

 

 

Laboratory for research and teacher education 

 

 

Head: Dr. Carol Goldfus 

 

This week, the beginning of March, we are 

opening The Adam Center for Research in 

Language Abilities and Multilingualism at the 

Levinsky College of Education, Tel Aviv Israel. 

 

The guiding principle of the Adam Center is 

One Brain, Two Languages.  The goals of the 

center are two-fold.  On the one hand, the center 

is equipped for state-of- the-art research into the 

theoretical underpinnings of dyslexia.  On the 

other hand, the center will provide opportunities 

for the continuing professional development of 

in-service teachers.  We believe that the role of 

teachers in the future is to create a school 

evolution (Berninger, Dunn, Lin and Shimada, 

2004) by implementing scientific research in the 

classroom.  The 'scientist-practioner approach 

(Berninger et al. 2004) believes that teacher 

education must be scientifically informed.  We 

hope to develop and train such teachers to meet 

the ever-growing needs of the population of 

people who find difficulty in succeeding within 

the academic setting. 

 

The center is multidisciplinary and 

interdisciplinary: the graduate courses offered 

through the center include applied linguistics, 

cognitive psychology, educational evaluation, 

brain research and its application to education 

and learning disabilities, learning disabilities, 

and language acquisition. 

 

As it is compulsory for students in Israeli 

schools to pass an English matriculation 

examination (on the level of O levels, or A 

levels) in order to obtain a matriculation 

certificate, the issue of learning English as a 

Foreign Language remains an important focus in 

the educational setting. The center will address 

populations of teachers in at least two languages 

–either Hebrew and English- or, in some cases, 

Arabic and English.  In many cases, Hebrew is 

the second language and English is the third or 

the fourth.  Thus, we have to meet the demands 

of those people whose mother tongue is, for 

example, Arabic or Russian and who have to 

succeed in learning both Hebrew and English as 

a second/ foreign language. 

 

As learning the English language grows ever 

more important in Israel, for those pupils with 

learning disabilities, it is a difficult and, at 

times, impossible path.  In light of the 

importance of native language literacy and of 

English as a Foreign Language, and since 

literacy (reading and writing) is still the main 

goal of the Israeli educational system, we have 

to start providing solutions for this demand.  

There is a need to train teachers with vast 

knowledge in various fields to enable them to 

locate difficulties, build suitable intervention 

programs, and upgrade the professionalism of 

teachers in the college, in the region, and in the 

entire country.  This will be realized by giving 

continuing education programs to the staff 

members, by supporting and diagnosing the 

students in the college, by assisting in the 

diagnosis of students in need and building 

bilingual programs for them, and by consulting 

families who cope with learning problems. 

 

The term "language abilities” expresses our 

positive approach.  The goal is the creation of a 

culture drawing upon the positive side of the 

learners‟ abilities and the building of a positive 

self image.  The integration of academic 

requirements with emotional and meta-cognitive 

aspects is the key to the empowerment of 

teaching and learning in these populations. 

 

Over the last four years, we have been training 

in-service teachers in educational evaluation in 

two languages.  The participants in the two-year 

certification course acquire the finely-tuned 

skills required for identifying learning 

disabilities on the one hand, and on the other, 

the skills for understanding how the specific 

learning disability affects FL learning.  Course 

participants who are all trained EFL teachers 

learn how to develop appropriate and 

specialized intervention programs, thus guiding 
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the learners, their parents, and their teachers 

toward academic success. These graduates will 

become the new cadre of teachers and 

pedagogical advisors in the center and in the 

educational system. 

 

Learning disabilities‟ assessments are common 

today in the Western World, however, the 

majority of these assessments are monolingual.  

In this center, we are training bilingual assessors 

as well as developing materials in two 

languages. 

 

It is interesting to note that, in many learners, 

dyslexia is identified by the foreign language 

teacher in the last years of  

elementary school when they start learning 

English, or even only at the secondary school 

level.  Moreover, the severity of the learning 

disability can be pinpointed with greater 

accuracy in the foreign language rather than the 

mother tongue. Time and time again we see this, 

emphasizing the necessity for the bilingual 

assessment.  

 

The laboratory has state-of-the-art technology 

for recording the assessments and intervention 

methods which can be used as future learning 

tools.  The raw data will be catalogued to be 

used for future research.  In addition, computer 

programs have been developed so that 

sophisticated research can be carried out 

studying many aspects of understanding  

learning disabilities as well as developing 

teacher education. 

 

Since the center is multi-disciplinary, experts 

from a number of fields will work together and 

collaborate.  It is a teaching, learning center for 

all involved. 

 

Adam Flint, for whom the center is named, was 

a multi-talented youth who, most of his life, 

painted, sculpted and wrote while dealing daily 

with ADHD.  In 2001, as a young soldier aged 

18, Adam committed suicide.  

 

 

PLEASE SEND YOUR NEWS 

BRIEFS 

to the Editor of IARLD Updates,  

Olga Jerman  

[olga@frostig.org] 

 

Pertinent news includes: 

Grants received; current research and 

publications; new positions; award or 

scholarship announcements; book 

“briefs” from members; upcoming 

conferences; manuscript submissions. 
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A Version of the Eulogy on Celebrating the Life of the late Professor William (Bill) Gaddes 

at the University of Victoria Interfaith Chapel, Victoria, BC, Canada, Saturday 24
th

 

January, 2009,  

by Che Kan Leong, Professor Emeritus, University of Saskatchewan; IARLD Fellow 

 

 Professor William (Bill) Gaddes, a founding member and Fellow of IARLD, passed away in 

November at the age of 96.  Bill was a colleague, friend, teacher, clinician, neuropsychologist, 

academician, scholar, and above all, a gentleman in the true sense of the word.  

 

 I would like to begin by quoting a few lines from the 17
th

 century poet John Milton‟s 

dramatic poem Samson Agonistes (1671).  It seems to me this work embodies vision of human 

life and the Greco-Roman idea that the “poet” (in our context read as scientist-practitioner) is not 

only an artist, but also a sage or seer.  The meaning of Agonistes as “an advocate, an actor, and a 

champion”; and the religious fervor of the poem befit the life and work of Bill Gaddes.  He was 

an advocate of students, of learners and of individuals with learning disabilities.  Let me quote 

just four lines from the lamentation, which is more like an oration, from Samson‟s father Manoa: 

 

 “Nothing is here for tears, nothing to wail 

 Or knock the breast, no weakness, no contempt, 

 Dispraise, or blame, nothing but well and fair, 

 And what may quiet us in a death so noble.” 

     (Samson Agonistes, Lines 1721-1724). 

 

The poem concludes with a hymn from the Chorus in praise of Divine Providence.  The above 

four lines seem to me to embody the spirit of our remembrance of Bill Gaddes, the scientist,-

practitioner, and the gentle person. 

 

 Bill first trained as a teacher and taught at all levels of public school in British Columbia, 

Canada.  He went on to obtain his B.A., with a minor in Psychology at the University of British 

Columbia (UBC).  He served with the Royal Canadian Air Force from 1942-45 and, after the 

War, worked with the Royal Canadian Medical Corps in treating returning P.O.Ws. suffering 

from head injuries and other traumatic effects.  This experience led him to pursue his M.A in 

Psychology from UBC and later his PhD in Psychology at Claremont in California.  Bill was the 

foundation head of the Psychology Department, University of Victoria (UVic), British Columbia, 

where he taught for 32 years.  While at UVic he helped found the Neuropsychology Lab to 

provide diagnostic and remedial services to individuals with learning disabilities.   

 

 I got to know Bill around 1972-73.  I was working on my PhD dissertation at the University 

of Alberta on spatial-temporal information processing and language processing in a group of 58 

students with severe reading disorder, compared with 58 control children.  I came across Bill‟s 

1969 publication on his Dynamic Visual Retention Test (DVRT).  The DVRT consisted of a 

display of lights at varying short durations and in different spatial positions. Experimental 

subjects had to identify accurately and rapidly the serial positions of the lights. This rather 

sophisticated device was easily one of the early ones to provide a fine-grained accuracy and 

latency index of serial ordering, which was shown to be predictive of learning disorders.  I wrote 

to Bill from Edmonton about his device and got an immediate reply.  Not only that, he sent me 
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the blueprints of the device in synchronizing the timing and spatial ordering of the lights.  

Eventually, I decided to work on audition based on the dichotic listening paradigm, rather than 

on vision.  But this generosity and willingness to help younger scholars on the part of Bill was 

very characteristic of him.  In 1973 at a neuropsychology conference at UVic, Bill kindly 

introduced me to Professor Arthur Benton, the doyen of neuropsychology.  Subsequently, in late 

1974, Professor Benton consented to be the external examiner for my PhD dissertation. Thus my 

indebtedness to Bill went back some 36/37 years. 

 

 When Bill was in his early 70s, he undertook the arduous task of revising and bringing up-

to-date the second edition of his significant book Learning Disabilities and Brain Function: A 

Neuropsychological Approach.  This third edition Bill did with Dr. Dorothy Edgell, and the 594-

page third edition was published by Springer-Verlag in 1994.  I was both privileged and honored 

in being asked by Bill to provide suggestions and critiques during the process of the third edition. 

In so doing, I learned a great deal about the breadth and depth of the book, and, more 

importantly, Bill‟s thinking and erudite work. 

 

 The third edition of Learning Disabilities, together with its earlier first and second editions, 

makes an important contribution to the field in the context of neuropsychology.  The late 

Professor William Cruickshank, the founder of IARLD and a good friend of Bill‟s, wrote in the 

first edition that Bill‟s book covers “elements that are basic to the learning of all children.”  In 

the second edition, another giant, Professor Helmer Myklebust, wrote of Bill‟s attempt to relate 

the science of learning disabilities to the concept of mind.  And yet another leader in 

neuropsychology, George Hynd, writes in the Foreword of the third edition that the Gaddes and 

Edgell book “carefully present[s] research from neurology, psychiatry, psychology, and 

education … to provide a unified conceptualization of learning disabilities…”  In writing from a 

neuropsychological perspective on learning disabilities, Bill has greatly helped to “neurologize” 

educational psychology and educate educators.  His research papers, his training of students, his 

clinical work, and his books, all testify to his immense contribution to the academic community 

and the community at large.  

 

 One could, thus, go on to eulogize Bill Gaddes‟ many other fine qualities as a dedicated 

teacher, insightful clinician, erudite scholar, careful researcher, thoughtful colleague, loyal 

friend, and a loving family man.  In all his activities, he had the strong support of his wife Biddy 

and his four children.  In missing him and in extending our deep sympathy to Biddy and other 

family members, we do well to remember that: 

 

 “His life was gentle, and the elements  

 So mixed in him that nature might stand up 

 And say to all the world, „This was a man‟!” 

    Julius Caesar, Act V, Scene 5.  



 15 

MARK YOUR CALENDARS FOR 34
RD

 IARLD  CONFERENCE  

JANUARY 14-16, 2010 

 

   
 

Don't miss the 34
th

 Annual IARLD Conference! It will be held in Miami Florida, USA.  The 

program will include three presentation formats: interactive posters, symposia, and roundtable 

discussions. Stay tuned to the IARLD and conference websites for further information. 

[www.eenz.com/iarld09] 
 

 

DOCTORAL AWARD COMPETITION 

Doctoral students will have an opportunity to participate in IARLD doctoral award 

competition that will take place in Miami, Florida in January 2010.  The awardee 

would present his/her paper at that conference. 
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